College of Basic Education Research Journal, Volume (22) Issue (1) March 2026

College of Basic Education Research e

Journal mﬁ“ﬂ
i)
https://berj.uomosul.edu.iq/ o

Kurdish EFL Learners’ Attitudes Towards the Role of Listening
Skill in Enhancing their Speaking Skill

Salih Ibrahim Ahmed! Jamal Anwar Taha?

Ismail Abdulrahman Abdulla® Muhammad Qadir Saeed*
!University of Raparin, College of Education, Department of English.
University of Sulaimani, College of Basic Education, Department of English.
3Erbil Polytechnic University, Erbil Technical Administrative College, Dept. of Translation Techniques.
“Salahaddin University, College of Education, Department of English.

Article Information Abstract

Article history: This research is an attempt to investigate Kurdish EFL learners’ attitudes in pairing
Received: December 27, 2025  a receptive skill (listening) and a productive skill (speaking). The aim of the paper
Reviewer: January 28, 2026 is to indicate Kurdish EFL learners’ attitudes towards pairing these two skills. It
Accepted: February 8, 2026 also aims at revealing the attitudes of both genders concerning the relationship
Available online: March, 2026 between the factors and ways that enhance their listening and speaking skills. The
method employed in doing the research is a mixed-method, meaning that both
quantitative and qualitative data have been collected via two research instruments:

Keywords:

Kurdish EFL Learners,
Listening and Speaking Skills,
Attitudes of EFL Learners,

a questionnaire and a semi-structured interview. The quantitative data have been
analyzed using SPSS software (version 26) and the qualitative data have been
analyzed using thematic analysis by giving alphanumeric codes to the participants’
quotes and analyzing the themes found in their responses to the questions. The

Anxiety, , study is significant for both EFL university teachers and students in that several

Speaking performance. factors behind Kurdish EFL learners’ poor speaking performance have been
revealed which can be dealt with for the purpose of solving the problems. The
results indicate that Kurdish EFL learners, including both genders, generally make

Correspondence: attempts to enhance their listening and speaking skills and become fluent and

Salih Ibrahim Ahmed competent speakers; they use various channels to achieve this goal. One of the

salih.ahmed@uor.edu.krd conclusions arrived at in the paper is that there exist several barriers negatively
affecting Kurdish EFL learners’ speaking performance. In this regard, necessary
recommendations have been provided in relation to the issue.

P-ISSN: 1992-7452 E-ISSN: 2664-2808

321


mailto:salih.ahmed@uor.edu.krd
https://berj.uomosul.edu.iq/index.php/berj/index

College of Basic Education Research Journal, Volume (22) Issue (1) March 2026

Gaatl) clga gt b g L) T olad 1)<l dujalaty) A3l salaie CiBlge

a5l Jlas laaal sl wlla
4ya a8 daaa 34 2 eyl e Jelaad

bl gl Anulady) ARl el sl BAS (ol daals

cahall cdlodadl cAuplaiy) Al acd cAaalad) dugll IS cAlolul) dasls
LAY (o)) can ) il and )Y Ll LS Al )l daals
L3bal) cdanf cArplad) Al and — Al A0S — Gl ~Dla daslas

aldliud)

O Alalall B o)) dasial Aa1S Ljalady) Al SSY Cpaleiall Callge dul)all 238 oalics
s¥ia Cygaa i Auhall oand Al BleaS Gaill Bleay ddbiiinl BleaS g lanyl 3)lga
On Cligyall GLESELY Gala alaal D) e gl oilead) Gale G JalSall Jea pralaiall
Aahall adie) L adanilly duelauwl) agieli€ 350 8 5iall Slhagially dalsadl @) 8 cpuial)
tofdng il e bl Cimed Gus e gilly LSl Ginliall Gu gand dagaie A dangie
el Aadialy Slasyl diaill 48l UL Ciead Ldabiie 408 cOGlRes Aaliie Al
oo Lo gill Gl aalge Wiy conpdally puladl jlaay! (SPSS) dielaa¥) aslell 4ilasy)
Cadkatialy daddy dpaad e Sl Gllaial jes e Jadl 53 e sl dalatll Pla
ey cilaalad) (8 AuanlCY) daghaiall Aall deal Lyl 238 iS5 L agibla] o duead )l ladl)
e s Cih e S Y cdgial AR ey Aal) aleie Llll f Gepl) die sliacd
Jols slals gindlas dajd iy Lan S0 Cpaleiall (s JSanil) oY) 355 elyg 23alS algal)
oar Laal A2 L5yl Gall 0 <) cpabeiall ) gl copelsl L LIKEY) s3g] dug e dpale
AU (ggiena ol Laas Afianilly Lo L) agilea sk laaly Ll (ygam cpuinll oo ki)
3339 Craliind Luhall Gyt L el 138 Gabatl Badaie dpagled Clgihy iaices cdasall) 55Ul
(Sliarall 238 gpin i -M\ Vsel Sl oY) e daulall DUy 3l saseie Ciliges
alal Zpaeil] 2ol oda Aalleal jasa Sliagi Ganall 238
Cillge (aailly ¢ lawy) Gljlge daial 23S 20 Adaty) Al galeie :dualidal) cilall
canl) o3V sl BRI ¢ paalaiall

322



College of Basic Education Research Journal, Volume (22) Issue (1) March 2026

1. Introduction

When it comes to learning the English language, speaking skills tend to be the
most important area of focus and should be emphasized first in the methods of
instruction. However, English as a Foreign Language (EFL) learners in the
Kurdistan Region of Iraq (KRI) struggle with speaking skills development as
English is not spoken in the academic institutions and the environment in which
they study English. Thus, teachers from the Kurdish region are challenged to
look for better ways of teaching. Although speaking is given more importance,
other skills such as reading and listening should not be overlooked as they are
crucial for EFL learners as well in the process of learning English. As reading
increases vocabulary, listening does improve pronunciation and contextual
comprehension. Developing the skills together help to form the basis of effective
communication and mastery of the language (see Harmer, 2007; Krashen, 1985).

Second Language Acquisition (SLA) is a phenomenon in which someone,
particularly a language learner, develops a language other than their mother
tongue. The acquisition can be influenced by factors such as age, motivation,
exposure, and the environment surrounding the learning process, among others.
In connection to this, Krashen’s Input Hypothesis (1985) claims that effective
acquisition of a second language is if the learner is exposed to comprehensible
input at a level above the learner’s 1+1. Furthermore, Swain’s Output Hypothesis
(1985) affirms that focusing on form to facilitate language use or production in
this case is important since it allows students to detect their shortcomings and
use the language correctly due to the changes made in their learning progress.
Together, these theories highlight the interdependency of comprehensions and
production in the context of SLA.

Generally speaking, most EFL learners reach a point in the process of
learning a language which is known as fossilization. The concept was first
introduced by Selinker (1972) as he states that a learner may stop making
progress in their second language even after extensive training. Some of the
factors that why fossilization may occur are the age of the learner, how much
they are exposed to the language for how long and their individual differences in
learning styles. This phenomenon in second language acquisition is relevant as it
relates to the fixation of incorrect linguistic features that remain the same with

323



College of Basic Education Research Journal, Volume (22) Issue (1) March 2026

more exposure to the target language. Fossilization can occur in certain aspects
of the language such as pronunciation, grammar, and vocabulary. The existence
of fossilization can be easily noticed and heard from English department fourth-
year students as well as graduates of the department.

Turning to the listening skill, pre-listening activities are required since they
prepare learners by recalling their background knowledge and setting the focus
for the listening activity (Field, 2008). During the listening phase, focusing on
note taking, focusing on the general idea or on the particulars improve input use
within the learners. Afterwards, post-listening activities such as discussion and
summarization assist in strengthening the understanding of the text and
encouraging critical thinking towards the text (Vandergrift & Goh, 2012).
Whereas the target is to improve the teaching processes that are related to
thinking in English as a Foreign Language (EFL), it is necessary to study
learners’ attitudes and beliefs regarding the relationship between the skills of
listening and speaking.

This research adopts an interdisciplinary approach which incorporates a
mixed-method approach regarding the examination of the related literature on
the topic. For this purpose, the study aims to explore the attitudes and
perceptions of Kurdish EFL learners towards the significance of their listening
skills in the development of their speaking skill. Also, looking for the
relationship between attitudes towards listening and speaking, measuring the
effects of these attitudes on learners’ motivation and engagement, and suggesting
ways to the teachers on how they can incorporate listening tasks to improve
speaking skills in the EFL classroom is another aim of the study.

The main research question which is supposed to be answered in this research
is: “What do Kurdish EFL learners think about the role of listening skill with
regard to their speaking skill?” In addition to this research question, there is
another one which seeks whether there is any significant difference between the
attitudes of EFL learners towards the influence of the listening skill on their
speaking performance as far as gender is concerned. The objective of this inquiry
is basically meant to assist learners to better understand the intricacies of their
experiences so that a better teaching method that can aid their linguistic level can
be applied. As such, it is hypothesized that the improvement of the listening skill
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has a great effect on the promotion of the learners’ speaking skill. Also, it is
hypothesized that male and female EFL learners have similar attitudes towards
the role of listening in enhancing their speaking performance.

2. Previous Related Studies

The development of speaking proficiency among English as a Foreign
Language (EFL) learners is profoundly influenced by receptive skills,
particularly listening and reading. Research consistently highlights their
foundational role in shaping oral communicative abilities, as listening provides
auditory models crucial for accurate speech production, while reading aids
vocabulary expansion and structural reinforcement (Supraba et al., 2020; Tran et
al., 2024). These findings underscore the necessity of an integrated approach to
language learning, wherein receptive skills are leveraged to enhance spoken
fluency and confidence.

A growing body of literature supports the argument that receptive skills serve
as catalysts for productive language use. Tran et al. (2024) examined the effects
of video conferencing on speaking and listening proficiency among Vietnamese
EFL learners, demonstrating that structured conversational interactions
significantly improve oral fluency and auditory comprehension. Similarly,
Supraba et al. (2020) found a strong correlation between reading aloud and
enhanced pronunciation, articulation, and lexical retention, reinforcing the
importance of integrating receptive and productive skills in language instruction.

Beyond receptive skills, various instructional methodologies have been
explored to improve EFL learners’ speaking proficiency. Rezalou and Yagiz
(2021) implemented communicative language teaching (CLT) techniques across
multiple instructional cycles, revealing notable improvements in students’ oral
fluency and attitudes toward interactive learning. Similarly, Yusof and Abugohar
(2017) underscored the impact of extracurricular activities, showing that non-
classroom engagements foster motivation and enhance spoken proficiency.

Mart (2020) further explored how top-down and bottom-up listening
processes contribute to effective speech production, emphasizing the necessity of
incorporating listening-based activities to facilitate oral fluency. Assma (2017)
echoed these conclusions, showing that improved listening comprehension
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directly enhances speaking accuracy and fluency. Collectively, these studies
reinforce the need for pedagogical approaches that explicitly interconnect
receptive and productive skills to optimize language acquisition.

Despite pedagogical advancements, speaking proficiency remains a complex
skill influenced by multiple linguistic factors. Ali et al. (2019) highlighted
vocabulary and grammar as critical components, underscoring the need for
targeted interventions to address lexical and syntactic deficiencies. In a similar
vein, Cardenas (2018) investigated fossilized grammatical errors among
intermediate learners, demonstrating that structured self-monitoring techniques
significantly reduce persistent inaccuracies and improve spoken accuracy.

The effectiveness of collaborative learning strategies has also been widely
acknowledged. Al-Tamimi and Attamimi (2014) synthesized findings from
multiple studies on cooperative learning, concluding that structured peer
interactions cultivate positive attitudes and lead to significant fluency gains.
Koran (2015) emphasized the role of instructors in creating conducive speaking
environments, demonstrating that engagement with relevant and engaging topics
significantly increases student participation in spoken discourse.

The reviewed studies collectively emphasize the integral role of receptive
skills in fostering speaking proficiency among EFL learners. Pedagogical
approaches that incorporate interactive methodologies, extracurricular
engagements, and cooperative learning strategies have demonstrated their
efficacy in enhancing oral fluency. Nonetheless, linguistic challenges such as
fossilized grammatical errors and vocabulary limitations necessitate strategic
interventions. The present research contributes to this discourse by examining
the interrelationship between receptive and productive skills through exploring
Kurdish EFL learners’ attitudes, employing both quantitative and qualitative
methods to offer a nuanced understanding of speaking skill acquisition.

This study advances the existing body of research by concentrating
specifically on productive language skills, with a particular emphasis on
speaking, given its intrinsic interrelation with receptive modalities, especially
listening. Recognizing the pivotal role of listening in facilitating speech
development, this investigation seeks to enhance the speaking proficiency of
Kurdish EFL learners while fortifying their competency in this fundamental
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linguistic domain. To achieve these objectives, the study employs a dual-method
approach, utilizing a researchers-made questionnaire and a semi-structured
interview as primary data collection instruments. The quantitative data obtained
through the questionnaire are subjected to rigorous statistical analysis via SPSS
(version 26), enabling a comprehensive examination of key factors influencing
speaking proficiency among Kurdish EFL learners.

3. Methodology

Research design

There exists a common problem among English department graduates which
is the weakness of their performance in speaking. They usually complain that
they cannot speak well even after studying English for four years and taking
listening and speaking classes for at least two years. To investigate this issue, we
found it necessary to conduct a study and propose a practical solution to the
problem. A mixed-method approach was employed in conducting the research.
Two types of researchers-made tools were used: a questionnaire and a semi-
structured interview. The questionnaire was given to the students in person,
hence the researcher administration strategy was used in order for the researchers
to observe the situation in which the respondents answered the questionnaire
items. Also, for the purpose of triangulation, as it is common in the mixed-
method approach, the interview items were given to the participants. As is well-
known, triangulation makes the findings more valid and more credible. Likert’s
five scale of frequency was adopted for the participants to decide in relation to
each item of the questionnaire. Concerning ethical consideration, the students
were informed orally in advance that they are supposed to be participants of a
study and they agreed to participate voluntarily. The questionnaire was
distributed randomly to the students and the interviewees were also selected
randomly, thus the technique of probability sampling was used in conducting the
research. As for reliability of the questionnaire items, they were sent to four
experts for the purpose of face validity. Then they were given to eight students as
a piloting process. At the final stage, the responses were entered into the SPSS
software (version 26) using Cronbach’s Alpha to test their reliability. The
reliability score was high (0.889 Cronbach’s Alpha), hence consistency was
found in the items and the questionnaire was reliable.
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Participants

The participants of the study include ninety-two second-year students in six
public universities in the KRI. Of these, twenty-nine were males and sixty-three
were females. Nearly half of the participants, exactly forty-three participants,
took part in the semi-structured interview. The distribution of the students can be

seen in the table below:

Table 1: the number and percentage of participants, their gender, and their universities

Universities Number &‘pf:rcentage of Males Females
participants
Salahaddin -Erbil 19 (20.66%) 2 (6.9%) 17 (26.98%)
Sulaimani 12 (13.04%) 7 (24.13%) 5(7.93%)
Raparin 12 (13.04%) 4 (13.8%) 8 (12.69%)
Halabja 12 (13.04%) 3 (10.34%) 9 (14.28%)
Garmyan 21 (22.82%) 7 (24.13%) 14 (22.22%)
Soran 16 (17.40%) 6 (20.68%) 10 (15.87%)
Total 92 (100%) 29 (100%) 63 (100%)

Data collection tools

Two tools were used to collect the data which were a questionnaire and a
semi-structured interview. The questionnaire consisted of eighteen closed-ended
items and the semi-structured interview consisted of two questions, both tools
were given to the participants in person.

Data analysis

The data obtained were analyzed in two different ways: the quantitative data,
namely the questionnaire, were analyzed using descriptive statistics (SPSS,
version 26) indicating the percentage of each item, mean, and standard deviation
(for the sake of simplicity, only the percentages have been shown in the tables).
As for the qualitative data, i.e. the semi-structured interview, the data were
analyzed using thematic analysis by coding the speeches of the interviewees
using alphanumeric symbols and qualitatively analyzing their responses.
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4. Results and Discussion

Quantitative data:

In this part, only the quantitative results, namely those of the questionnaire,
are presented in the form of tables separating the results of the sixty-three EFL
female participants (table 2), the twenty-nine male ones (table 3), and then both
genders (ninety-two) together in table (4). The collected responses from the
participants to the questionnaire items highlight several remarkable results. It is
worth mentioning that the questionnaire items are structured in accordance with
four dimensions: the effect of listening classes on EFL learners’ speaking
proficiency (items 1-6), various ways and channels EFL learners use to practice
listening (items 7-10), the ways through which EFL learners practice speaking
(items 11-14), and finally paying attention to pronunciation, fluency, and
intonation imitating English native speakers (items 15-18). The rationale behind
this arrangement is that EFL learners should follow these procedures step by step
to become competent and fluent speakers of English. In this regard, the
discussion of the results of the quantitative data is carried out with respect to
these four groups of items, meaning that each of the four collections of the items
are discussed together and separately from the others.

Table 2: The number and percentage of (63) female participants’ responses to the items of the

questionnaire.

items never rarely sometimes often always

1 1 (2%) 5 (8%) 16 (25%) 19 (30%) 22 (35%)
2 5(8%) 8 (13%) 19 (30%) 15 (24%) 16 (25%)
3 2 (3%) 5(8%) 9 (14%) 27 (43%) 20 (32%)
4 1 (2%) 2 (3%) 3 (5%) 7 (11%) 50 (79%)
5 2 (3%) 2 (3%) 20 (32%) 19 (30%) 20 (32%)
6 2 (3%) 6 (10%) 32 (51%) 13 (21%) 10 (16%)
7 1 (2%) 13 (21%) 21 (33%) 10 (16%) 18 (28%)
8 3 (5%) 13 (21%) 18 (28%) 14 (22%) 15 (24%)
9 2 (3%) 2 (3%) 24 (38%) 15 (24%) 20 (32%)
10 25 (39%) 15 (24%) 15 (24%) 3 (5%) 5 (8%)

11 10 (16%) 16 (25%) 21 (33%) 6 (10%) 10 (16%)
12 7 (11%) 6 (10%) 17 (27%) 15 (24%) 18 (28%)
13 3 (5%) 5 (8%) 16 (26%) 14 (22%) 25 (39%)
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14 7 (11%) 15 (24%) 11 (17%) 16 (26%) 14 (22%)
15 5 (8%) 14 (22%) 22 (35) 8 (13%) 14 (22%)
16 2 (3%) 9 (14%) 14 (22%) 13 (21%) 25 (40%)
17 3 (5%) 13 (21%) 18 (28%) 18 (28%) 11 (18%)
18 1 (2%) 2 (3%) 5 (8%) 16 (25%) 39 (62%)

Table 3: The number and percentage of (29) male participants’ responses to the items of the

questionnaire.

items never rarely sometimes often always

1 1 (3%) 7 (24%) 8 (28%) 5 (17%) 8 (28%)
2 1 (3%) 2 (7%) 13 (45%) 9 (31%) 4 (14%)
3 0 (0%) 1 (3%) 7 (24%) 3 (10%) 18 (62%)
4 3 (10%) 3 (10%) 2 (7%) 7 (24%) 14 (48%)
5 2 (7%) 3 (10%) 4 (14%) 11 (38%) 9 (31%)
6 2 (7%) 2 (7%) 14 (48%) 5(17%) 6 (21%)
7 1 (3%) 5 (17%) 7 (24%) 7 (24%) 9 (31%)
8 6 (21%) 5 (17%) 7 (24%) 4 (14%) 7 (24%)
9 0 (0%) 2 (7%) 3 (10%) 14 (48%) 10 (34%)
10 16 (55%) 4 (14%) 4 (14%) 2 (7%) 3 (10%)
11 8 (28%) 3 (10%) 11 (38%) 6 (21) 1 (3%)

12 5 (17%) 12 (41%) 4 (14%) 5 (17%) 3 (10%)
13 0 (0%) 6 (21%) 7 (24%) 11 (38%) 5 (17%)
14 8 (28%) 4 (14%) 4 (14%) 5 (17%) 8 (28%)
15 4 (14%) 3 (10%) 10 (34%) 4 (14%) 8 (28%)
16 1 3%) 3 (10%) 11 (38%) 7 (24%) 7 (24%)
17 1 (3%) 5 (17%) 14 (48%) 4 (14%) 5 (17%)
18 1 (3%) 0 (0%) 4 (14%) 7 (24%) 17 (59%)

What follows is a structured discussion of the results of the quantitative data.
The above two tables (table 2 for females and tables 3 for males) indicate the
results of both genders’ responses to the items of the questionnaire. It should be
notified that, for the sake of simplicity, the points have been removed in
percentages. Let us discuss the results of each collection of items separately:
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Items (1-6): the effect of listening classes on EFL learners’ speaking
proficiency

As can be seen in these items (see the appendix), they are concerned with
what EFL learners do during their listening classes. The results indicate that the
majority of EFL learners do their best to understand the material they are
supposed to listen to during listening classes. This can be noticed from the
results seen in ‘often’ and ‘always’ columns, meaning that most of them ask
questions for repetition, use their smart phones, concentrate to understand well,
etc. Conversely, in ‘never’ and ‘rarely’ columns very lower percentages appear;
the borderline between the two is ‘sometimes’ column showing that the
respondent is in the status of being intermediate. It is worthwhile that the results
of both female and male EFL learners are quite similar with reference to these
items in that the majority of them answered positively. A slight difference can be
noted in connection to item (2), which signifies the need of asking for repetition
when the student cannot understand something during the class. As i1s well-
known, culturally speaking, female EFL learners feel shy more than male ones
do. This shyness may make them not ask questions when they do not understand
a point in the class. Hence, taking ‘never’ and ‘rarely’ columns together, 21% of
female learners are reluctant to ask questions while only 10% of male learners
refrain from asking questions. Additionally, their responses to ‘often’ and
‘always’ columns are quite close to each other: 49% for female learners and 45%
for male learners. The reason behind this slight difference, generally speaking,
can be because of anxiety or shyness which is more common among female
learners (see also Krashen, 1985; Rajitha & Alamelu, 2020).

Items (7-10): various ways and channels EFL learners use to practice listening

These items are related to the channels and ways EFL learners use to practice
their listening skill. Four channels have been listed in these four items: mobile
apps, TV channels, YouTube channels, and the radio. The results of the two
tables (2 and 3) show quite close similarity of using these channels by the two
genders. It follows that they share a preference to use or avoid a certain channel.
As noted, the vast majority of the participants use YouTube channels to practice
their listening: 82% of males ‘often’ and ‘always’ use YouTube and 58% of
females do so. They also use mobile apps to a great extent which is 55% for
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males and 44% for females. As for TV channels and the radio, their preference
decreases sharply, especially to the radio. The results tell us that 38% of males
have a preference to watch TV channels to enhance their listening skill while it
increases to 46% by females. When it comes to the radio, only 17% of male
learners have a preference to enhance their listening through the radio whereas it
decreases to 13% by female learners. The results of rejecting the use of the radio,
which can be deduced from ‘never’ and ‘rarely’ columns, are 69% for males and
63% for females. In short, their strong preference to the use of YouTube stems
from the overwhelming influence of the internet on this generation. The
advantage of listening to the radio is that the learner only focuses on what they
listen to, not being busy with visuals. However, the advantage of resorting to
YouTube channels can be that the learner pays attention to the mouth shape of
the speaker and it 1s more lively.

Items (11-14): the ways through which EFL learners practice speaking

These items are about the various ways EFL learners follow to practice their
speaking: speaking with friends at university, speaking aloud at home, speaking
with themselves making scenarios in their minds, and using social media
platforms. Of these, speaking with friends face-to-face at university (item 11) is
the most influential one in enhancing their speaking performance as they can
give themselves corrective feedback and take advantage from each other’s
experience and talents. The results of this item indicate that university Kurdish
EFL learners are not eager to practice speaking in this way in that only 24% of
female learners state that they ‘often’ and ‘always’ speak with their friends in
English at university while 38% of them say that they ‘never’ and ‘rarely’ do so;
the other 38% claim that they sometimes speak with friends in English. As for
the male learners, the results are closely similar to those of females: only 26% of
them state that they ‘often” and ‘always’ speak English with their friends whereas
31% of them affirm that they ‘never’ and ‘rarely’ do so. Hence, the results of
both genders tell us that about a quarter of Kurdish EFL learners practice their
English speaking performance with friends at university. Concerning items 12,
13, and 14, the majority of both genders ‘often’ and ‘always’ try to enhance their
speaking skill in the three ways mentioned above. Thus, no remarkable
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difference can be noticed in the attitudes of Kurdish male and female EFL
learners towards these four ways of speaking practice.

Items (15-18): imitating English native speakers

This last group of items are related to their tendency to have native-like
fluency, pronunciation, intonation, and their effort in doing so. Generally
speaking, as can be seen in the results of the tables, the majority of both genders
have such a tendency and they do their best to be native-like in terms of fluency,
pronunciation, and intonation patterns in their speaking. Of these, they are more
concerned with pronunciation rather than fluency and intonation. In fact, all the
three should be seriously taken into account to be a competent speaker of English
language.

Table 4: The total number and percentage of (92) participants’ responses to the items of the

questionnaire

items Never Rarely sometimes Often always

1 2 (2%) 12 (13%) 24 (26%) 24 (26%) 30 (33%)
2 6 (7%) 10 (11%) 32 (35%) 24 (26%) 20 (22%)
3 2 (2%) 6 (7%) 16 (17%) 30 (33%) 38 (41%)
4 4 (4%) 5 (5%) 5(5%) 14 (15%) 64 (70%)
5 4 (4%) 5 (5%) 24 (26%) 30 (33%) 29 (32%)
6 4 (4%) 8 (9%) 46 (50%) 18 (20%) 16 (17%)
7 2 (2%) 18 (20%) 28 (30%) 17 (18%) 27 (29%)
8 9 (10%) 18 (20%) 25 (27%) 18 (20%) 22 (24%)
9 2 (2%) 4 (4%) 27 (29%) 29 (32%) 30 (33%)
10 41 (45%) 19 (21%) 19 (21%) 5(5%) 8 (9%)

11 18 (20%) 19 (21%) 32 (35%) 12 (13%) 11 (12%)
12 12 (13%) 18 (20%) 21 (23%) 20 (22%) 21 (23%)
13 3 (3%) 11 (12%) 23 (25%) 25 (27%) 30 (33%)
14 15 (16%) 19 (21%) 15 (16%) 21 (23%) 22 (24%)
15 9 (10%) 17 (18%) 32 (35%) 12 (13%) 22 (24%)
16 3 (4%) 12 (20%) 25 (35%) 20 (24%) 32 (35%)
17 4 (4%) 18 (20%) 32 (35%) 22 (24%) 16 (17%)
18 2 (2%) 2 (2%) 9 (10%) 23 (25%) 56 (61%)
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The above table is a collection of the results found in tables (2 and 3). What is
important to focus on in the table above is items (9 and 10), which are about EFL
learners’ favourite channels to practice their listening skill. The former is related
to their preference to YouTube channels and the latter is related to their listening
to the radio. Outstanding differences are noticed in their preference to the two
totally different channels: nearly two thirds (65%) of the participants ‘often’ and
‘always’ use YouTube channels while the opposite is the case with respect to
listening to the radio in that two-thirds (66%) of them ‘never’ and ‘rarely’ listen
to the radio. Also, there is a remarkable similarity in the attitudes of female and
male Kurdish EFL learners towards the role of mastering listening skills in
enhancing their speaking skills.

Table 5: The relationships between gender and EFL learners' perception scores towards the
role of listening in enhancing their speaking skill (No=92)

Variable Item Numb Mean Stal.ld?rd t value | p-value
er deviation
Male 29 60.55 20.85
Gender -0.809 0.421
Female 63 64.12 19.14

As the results in table (5) indicate, there is no significant difference between
the mean scores of the participants’ perceptions with respect to their genders
towards the role of listening in enhancing their speaking skill with p-value of
0.421 (p > 0.05). Hence, the above results answer the second research question
and justify the null hypothesis confirming that there is no significant difference
between the above mean scores.

Qualitative data:

Concerning the findings of the qualitative data, several themes can be found
in the interviewees’ responses to the questions. The qualitative data have been
analyzed using alphanumeric codes referring to the participants’ views
responding to the questions, then analyzing the themes found in their responses.
As for the first question which is “What are the factors behind the English
department students’ poor performance of speaking English?”, the following
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themes can be determined from the responses of forty-three participants taking
part in the semi-structured interview:

1. Lack of practice: As can be seen from the quotations of R1 and Suli4, among
others, Kurdish EFL learners do not practice enough in listening to native
English speakers in order for them to be fluent speakers of the language.

R1 stated that “Lack of practice, students may not have enough opportunities to
practice speaking English outside the classroom”.

Suli4 confirmed that “Only learning in class and not trying to practice more, and
lack of commitment”.

It is well-known that the more EFL learners practice listening, the better they
can speak and the more fluently they can express themselves since speaking is
the output of listening and they are parallel to each other. This finding parallels
that of Yusof and Abugohar (2017) emphasizing the importance of non-
classroom activities in improving the speaking skill. Additionally, as can be
noted from Suli4’s statement, doing listening activities is not enough in the class.
Rather, EFL learners need more practice outside the class, for example, at home,
on social media platforms, with their friends everywhere, etc.

2. Lack of background knowledge: In addition to lack of practice, lack of
background knowledge in English language is another factor behind Kurdish
EFL learners’ inability in the speaking skill. It can be said that many students
join the English department without prior interest or having enough skills in
English language. Furthermore, lack of foundational knowledge, for example,
vocabulary and pronunciation, makes speaking difficult. This can be illustrative
from the statements of the interviewees below:

Sal2 claimed that “Due to the lack of their background, they can't improve”.

H2 stated that “In our country, in schools, they don't teach students to learn
English. After that, we go to university, we cannot speak English well”.

Logically speaking, English learners should be prepared well in high schools
because having some sort of background in the language skills help them tackle
certain issues related to mastering the skills in university. Therefore, it is
recommended that high school teachers pay more attention to the listening and
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speaking activities in their classes. Aligning with this argument, Ali et al. (2019)
and Cardenas (2018) confirm that having various background knowledge in the
other skills of language fosters the development of the listening and speaking
skills.

3. Fear of making mistakes: Due to shyness or lack of self-confidence, there exist
certain EFL learners who are afraid of making mistakes; eventually, they cannot
speak well and they encounter various problems which hinder their speaking
abilities. With respect to this, an interviewee (Sal5) stated that “Because they are
shy and they have never spoken this language before and it isn't their native
language, they can't speak well”. There is no doubt that those who suffer from
self-esteem or feel shyness during speaking activities, they cannot achieve their
goals in learning the language as they always feel worried about what they are
going to say, hence making mistakes and a poor performance is expected in such
a situation. Rajitha and Alamelu (2020) also confirm that factors such as anxiety,
shyness, etc. can cause EFL learners to fear making mistakes during the speaking
performance. This is also confirmed by Krashen(1985) that increased anxiety
hinders the process of speaking and interaction. There is no doubt that anxiety
about making grammatical or pronunciation errors discourages students from
speaking. Also, fear of ridicule or embarrassment in front of peers lowers
confidence.

4. First-language interference in classroom activities: Sometimes, adopting code-
switching or due to other reasons, part of the class is covered speaking Kurdish
language. This is a fact that cannot be denied in the environment of the Kurdish
classes in the KRI. On this basis, an interviewee, namely (Sorll), claimed that
“Speaking in Kurdish in class may cause learners not to speak well”.
Unfortunately, there is a sort of misunderstanding between code-switching and
the overuse of the mother tongue in EFL classes. This phenomenon should be
avoided in listening and speaking classes since it has a negative impact on the
proficiency of Kurdish EFL learners and it may cause carelessness in learning
the language in the correct way. This finding is similar to the one found in
Norrman (2024), concluding that the first-language use in the class negatively
influences EFL learners’ proficiency.
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5. Ineffective teaching methods: This theme can be linked to the second one as it
is also related to not having an appropriate background knowledge due to the
high school teachers’ more emphasis on other fields of language other than
listening and speaking. In this regard, another interviewee, Gl, states that
“Schools focus on grammar and writing and neglect speaking and listening
which is why we don't learn how to speak English from school although we study
English in school for 12 years”. Keeping the balance in the teaching of all the
skills of language should be taken into serious consideration because the skills
are complementary to each other in that neglecting or overlooking one of the
skills leads to the EFL learners’ failure in learning the language. This theme can
be justified by Koran’s (2015) finding confirming that the teacher plays a crucial
role in enhancing the EFL learners’ listening and speaking abilities. The
instructors play a great role in creating conducive speaking environments,
demonstrating that engagement with relevant and engaging topics significantly
increases student participation in spoken discourse. Therefore, the teachers
should use effective teaching and eclectic methods to convey the message.

Now, turning to the second question of the interview, almost all responses to
the second question, which is “To what extent can mastering the listening skill
help English department students speak better?”, are positive concerning the
influence of being a good listener leads to becoming a good speaker. Most
respondents agreed that strong listening skills significantly enhance their
speaking proficiency. They confirmed that mastering the listening skill helps
EFL learners speak better and more fluently. In this respect, they claim that good
listening causes mastering a sizable amount of vocabulary by hearing new words
and commonly used expressions, and pronouncing the words and expressions
fluently. This is supported by Mart (2020) who argues that top-down and bottom-
up listening processes contribute to effective speech production, emphasizing the
necessity of incorporating listening-based activities to facilitate oral fluency.
Also, following native speakers in using intonation patterns appropriately makes
EFL learners more native-like speakers through imitation. Increased confidence
and fluency, in line with Rezalou and Yagiz (2021), who implemented
communicative language teaching (CLT) techniques across multiple instructional
cycles, reveals notable improvements in students’ oral fluency and attitudes
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towards interactive learning. Examples supporting this can be found in
responses of (R4, Suli 2, Sor 4, G1, among others) as shown below:

R4 stated that “I think listening skill is one of the major points to make people
speak better because when you listen too much you can learn new phrases and
you know how to pronounce these new words that you learnt”.

Suli 2 claimed that “Mastering listening skills creates a strong foundation for
speaking by improving pronunciation, vocabulary comprehension, fluency, etc.
that can help EFL learners speak better”.

Sor 4 stated that “Yes, it helps us because when you listen to something, you will
never forget it, and it helps to improve your vocabulary and your pronunciation.

Gl also affirmed that “When students listen to native speakers, they become
more aware of how words are pronounced and the intonation patterns used in
English conversations”.

Depending on the above quotations, it is advisable for the teachers who teach
listening and speaking paying more attention to the listening skill first, then
turning to speaking practice and taking benefit from the clues taken from the
listening part such as imitating native speakers’ pronunciation, intonation
patterns, adopting various phonological process during communication, etc. In
doing so, the EFL learners can have something fresh in their minds to be used in
practicing their speaking skill (see Assma, 2017; Tran et al., 2024). Enhancing
pronunciation and vocabulary, which is supported by Supraba et al. (2020), who
found a strong correlation between reading aloud and enhanced pronunciation,
articulation, and lexical retention, reinforcing the importance of integrating
receptive and productive skills in language instruction. This means that listening
helps internalize correct word usage and speech patterns.

Surprisingly, two participants, namely (Sal4 & Sal6) think that it depends on
the individual, meaning that it is not always the case that mastering the listening
skill leads to becoming a proficient speaker. Their quotes have been put below:

Sal 4 stated that “It depends on yourself”.

Sal 6 affirmed that “It depends usually, some students tend to master listening
skill, yet they can t speak better”.
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For the researchers, the factors behind this view can be the lack of learner
autonomy or their reluctance to learn the language, or more specifically to the
listening and speaking skills. One of the most crucial factors behind learning a
language or enhancing a specific skill of the language is having tendency or
eagerness to learn it, otherwise the opposite is the case.

Now, answering the research questions and testing the hypotheses, depending
on the findings of the qualitative data, we notice that Kurdish EFL learners in
universities confirm that there is a close relationship between listening and
speaking skills in that the more EFL learners master the listening skill, the more
they can be competent and fluent speakers of English language. Concerning the
second research question, as the results of the quantitative data also indicate,
male and female EFL learners have similar attitudes towards the role of the
listening skill in enhancing their speaking proficiency. As such, both hypotheses
are justified in that the results and the findings support them.

5. Conclusions

After a thorough investigation of the results and the findings of both types of
data used in carrying out the study, one can notice that Kurdish EFL learners
have a positive perspective towards the influence of mastering the listening skill
exerted on having a better performance in their speaking skill. It is confirmed
that the more EFL learners pay attention to mastering the factors affecting the
listening skill, the more they can be fluent and competent speakers of English.
Also, there is no significant difference between the male and female EFL
learners’ attitudes towards the role of listening in enhancing their speaking skill
and the effect of using various channels of listening on their speaking
proficiency. It is also concluded that Kurdish EFL learners encounter several
barriers in their attempts to have a better speaking proficiency. Among these
barriers, lack of practice, lack of background knowledge, fear of making
mistakes due to shyness and anxiety, first language use in listening classes, and
inappropriate teaching methods are the remarkable ones that the participants of
the study referred to. On the basis of the conclusions arrived at throughout the
study, it is recommended that Kurdish EFL learners at the university level be
encouraged to speak in English as much as possible with their friends, at home,
and at any other potential event they may be involved in. This can be achieved
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by their participation in debates, presentations, conversation clubs, etc. In doing
so, they can overcome their fear of speaking English language.
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Appendix

1. A researchers-designed eighteen-item questionnaire

Dear second year student,

We kindly request of you to take part in a study concerning Kurdish EFL learners’ perceptions

of the role of listening skill in enhancing their speaking skill. It is worth mentioning that these

tools are used for research purpose and you’ll participate in it voluntarily and any kind of

personal information will be kept confidential.

Thanks in advance

University:

Gender:

Likert’s five scale of frequency concerning Kurdish EFL learners’ perceptions of the role of
listening skill in enhancing their speaking skill

No. Items Never | Rarely | Sometimes | Often | Always

1. | Iintensely concentrate on the listening
audio clips played by the teacher in
listening classes.

2. | When I do not understand something, I
ask the teacher to repeat it.

3. | When I do not understand an expression,
I use my mobile to look up its meaning.

4. | I dream of speaking like the native
speakers.

5. | I carefully listen to the characters in the
audio clips so as to speak fluently.

6. | I feel confident speaking English after the

listening practice.
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7. | I practice listening through mobile apps.

8. | I practice listening through watching
English TV channels.

9. | I practice listening through watching
YouTube channels.

10. | I practice listening through radio
programmes.

11. | I practice speaking English with my
friends at university.

12. | I practice speaking aloud at home.

13. | I make scenarios in my mind and I speak
English with myself.

14. | I practice speaking English with my
friends using social media platforms.

15. | I imitate native speakers’ fluency.

16. | I imitate native speakers’ pronunciation.

17. | I imitate native speakers’ intonation.

18. | I do my best to have good pronunciation
and fluency when I speak.

2. The semi-structured interview:

Q.1: What are the factors behind the English department students’ poor performance of
speaking English?

Q.2: To what extent can mastering the listening skill help English department students
speak better?
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